
Language Arts: Kindergarten

The Common Core State Standards for English Language Arts emphasize the critical importance 
of building nonfiction background knowledge in a coherent and sequenced way within and across 
grades. This can be accomplished most effectively, at each grade level, by integrating the topics 
from history, geography, science, and the arts in the Core Knowledge Sequence into the language 
arts block. Note that in the Sequence, there are many cross-curricular connections to history and 
science topics within Language Arts (e.g., poems, stories, and sayings), as well as to visual arts and 
music, which can and should be integrated into the applicable domain of study.

For Kindergarten, domains include: An Overview of the Seven Continents; Native American 
Peoples, Past and Present; Early Exploration and Settlement; Presidents, Past and Present; Plants 
and Plant Growth; Animals and Their Needs; The Human Body; Introduction to Magnetism; Seasons 
and Weather; Taking Care of the Earth. 

NOTE:  The objectives listed in sections I–IV of Language Arts below are consistent 
with the Core Knowledge Language Arts program and embed all of the skills and 
concepts within the Common Core State Standards for English Language Arts.

I. Listening and Speaking 
Teachers:  Shortly after a baby is born, an amazingly complex, interactive communication process 
begins between the infant and others in his/her environment. While it may seem like an obvious 
statement, it is nonetheless worth making the point that listening and speaking are the primary means 
of communication throughout the early years of a young child’s development. It should be equally 
obvious that reading and writing competencies are predicated on competencies in listening and 
speaking. When a child enters kindergarten, however, traditional language arts instruction has typically 
accorded little, if any, attention to the ongoing development of children’s listening and speaking ability. 
We have acted as if listening and speaking competencies are fully and firmly established and can be 
left behind, as reading and writing instruction begins. Nothing could be further from the truth. This 
omission in language arts instruction has been a serious oversight. We must remedy this oversight, 
deliberately elaborating and extending listening and speaking skills, while we simultaneously begin to 
introduce reading, and then writing. Children who are fortunate enough to participate in language arts 
instruction that recognizes the importance of continuing to build listening and speaking competency 
while also beginning reading and writing instruction will, in the end, be far more literate adults.

A. CLASSROOM DISCUSSION
t�1BSUJDJQBUF�JO�BHF�BQQSPQSJBUF�BDUJWJUJFT�JOWPMWJOH�MJTUFOJOH�BOE�TQFBLJOH�
t�4QFBL�DMFBSMZ�XJUI�WPMVNF�BQQSPQSJBUF�UP�UIF�TFUUJOH��
t�6TF�BHSFFE�VQPO�SVMFT�GPS�HSPVQ�EJTDVTTJPOT
�J�F�
�MPPL�BU�BOE�MJTUFO�UP�UIF�TQFBLFS
�SBJTF

IBOE�UP�TQFBL
�UBLF�UVSOT
�TBZ�iFYDVTF�NFw�PS�iQMFBTF
w�FUD��
t�"TL�RVFTUJPOT�UP�DMBSJGZ�DPOWFSTBUJPOT
�EJSFDUJPOT
�FYFSDJTFT
�BOE�PS�DMBTTSPPN�SPVUJOFT��
t�$BSSZ�PO�BOE�QBSUJDJQBUF�JO�B�DPOWFSTBUJPO�PWFS�GPVS�UP�GJWF�UVSOT
�TUBZJOH�PO�UPQJD
�

JOJUJBUJOH�DPNNFOUT�PS�SFTQPOEJOH�UP�B�QBSUOFS�T�DPNNFOUT
�XJUI�FJUIFS�BO�BEVMU�PS�
BOPUIFS�DIJME�PG�UIF�TBNF�BHF��

t�*EFOUJGZ�BOE�FYQSFTT�QIZTJDBM�TFOTBUJPOT
�NFOUBM�TUBUFT
�BOE�FNPUJPOT�PG�TFMG�BOE�PUIFST��
t�6OEFSTUBOE�BOE�VTF�MBOHVBHF�UP�FYQSFTT�TQBUJBM�BOE�UFNQPSBM�SFMBUJPOTIJQT�	up
�down
�

first
�last
�before
 after
�FUD�
��
t�6OEFSTUBOE�BOE�VTF�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�QFPQMF
�QMBDFT
�UIJOHT
�MPDBUJPOT
�

FWFOUT
�BDUJPOT�
t�6OEFSTUBOE�BOE�VTF�DPNNPO�TBZJOHT�BOE�QISBTFT�TVDI�BT�i#FUUFS�TBGF�UIBO�TPSSZw�BOE�

i-PPL�CFGPSF�ZPV�MFBQw�	TFF�QBHF���
�
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B. PRESENTATION OF IDEAS AND INFORMATION
t�'PMMPX�NVMUJ�TUFQ
�PSBM�EJSFDUJPOT��
t�(JWF�TJNQMF�EJSFDUJPOT��
t�1SPWJEF�TJNQMF�FYQMBOBUJPOT��
t�3FDJUF�B�OVSTFSZ�SIZNF
�QPFN�PS�TPOH�JOEFQFOEFOUMZ�

C. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—ALL TEXTS
  Teachers:  Written text makes use of richer vocabulary and more complex syntax than 
  conversational language. It is important that young children be exposed not only to the 
  language of everyday conversation but also to the richer and more formal language of books. 
  This can be done through frequent reading aloud. Helping young children develop the ability 
  to listen to and understand written texts read aloud must be an integral part of any initiative 
  designed to build literacy.
   At the kindergarten level, a child’s ability to understand what he hears far outpaces 
  his ability to independently read and understand written text. By listening to stories or 
  nonfiction selections read aloud, children can experience the complexities of written language  
  without expending cognitive energy on decoding; they can likewise access deeper and more  
  complex content knowledge than they are presently able to read independently.
   Careful consideration should be given to the selection of books read aloud to ensure 
  that the vocabulary and syntax presented is rich and complex. Leveled texts will not provide 
  the rich language experience desired during read-alouds and should only be used as a starting
   point with students for whom English is a second language.
   Grade appropriate read-aloud selections for poetry and fiction are included on pages 
  9–11. Nonfiction read-alouds should be selected on the basis of the history, science, music and 
  visual art topics identified for kindergartners in the Core Knowledge Sequence, with 
  emphasis on history and science read-alouds. It is strongly recommended that daily read-
  alouds focus on a single topic over a sustained period of time—about two weeks—rather 
  than intermingling read-alouds on a variety of subjects. Careful consideration should be given 
  to the order in which nonfiction read-alouds are presented to ensure that knowledge about a
   topic builds in a progressive and coherent way.
   Following any read-aloud, children should participate in rich, structured conversations 
  with an adult in response to the written text that has been read aloud. In this way, they can 
  begin to orally practice comparing, analyzing, and synthesizing ideas in written text in much 
  the same way as they will be expected to do as independent readers in the later grades.

t�-JTUFO�UP�BOE�VOEFSTUBOE�B�WBSJFUZ�PG�UFYUT�SFBE�BMPVE
�JODMVEJOH�GJDUJPOBM�TUPSJFT
�GBJSZ�
UBMFT
�GBCMFT
�IJTUPSJDBM�OBSSBUJWFT
�ESBNB
�JOGPSNBUJPOBM�UFYU
�BOE�QPFNT��

  Grasping Specific Details and Key Ideas
t�%FTDSJCF�JMMVTUSBUJPOT��
t�4FRVFODF�GPVS�UP�TJY�QJDUVSFT�JMMVTUSBUJOH�FWFOUT�JO�B�SFBE�BMPVE��
t�"OTXFS�RVFTUJPOT�SFRVJSJOH�MJUFSBM�SFDBMM�BOE�VOEFSTUBOEJOH�PG�UIF�EFUBJMT�BOE�PS�GBDUT�PG�

B�SFBE�BMPVE
�J�F�
�XIP
�XIBU
�XIFSF
�XIFO
�FUD�
t�3FUFMM�LFZ�EFUBJMT�
t�"TL�RVFTUJPOT�UP�DMBSJGZ�JOGPSNBUJPO�JO�B�SFBE�BMPVE�
t�6TF�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�QFPQMF
�QMBDFT
�UIJOHT
�MPDBUJPOT
�FWFOUT
�BDUJPOT
�

B�TDFOF�PS�GBDUT�JO�B�SFBE�BMPVE�

  Observing Craft and Structure
t�6OEFSTUBOE�BOE�VTF�XPSET�BOE�QISBTFT�IFBSE�JO�SFBE�BMPVET�
t�$PNQBSF�BOE�DPOUSBTU�TJNJMBSJUJFT�BOE�EJGGFSFODFT�XJUIJO�B�TJOHMF�SFBE�BMPVE�PS�CFUXFFO�

UXP�PS�NPSF�SFBE�BMPVET�
t�.BLF�QFSTPOBM�DPOOFDUJPOT�UP�FWFOUT�PS�FYQFSJFODFT�JO�B�SFBE�BMPVE�BOE�PS�NBLF�

DPOOFDUJPOT�BNPOH�TFWFSBM�SFBE�BMPVET��
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  Integrating Information and Evaluating Evidence
t�1SJPS�UP�MJTUFOJOH�UP�B�SFBE�BMPVE
�JEFOUJGZ�XIBU�UIFZ�LOPX�BOE�IBWF�MFBSOFE�UIBU�NBZ�CF�

SFMBUFE�UP�UIF�TQFDJGJD�TUPSZ�PS�UPQJD�UP�CF�SFBE�BMPVE��
t�6TF�QJDUVSFT�BDDPNQBOZJOH�UIF�SFBE�BMPVE�UP�DIFDL�BOE�TVQQPSU�VOEFSTUBOEJOH�PG�UIF�

SFBE�BMPVE��
t�.BLF�QSFEJDUJPOT�QSJPS�UP�BOE�EVSJOH�B�SFBE�BMPVE
�CBTFE�PO�UIF�UJUMF
�QJDUVSFT
�BOE�PS�

UFYU�IFBSE�UIVT�GBS�BOE�UIFO�DPNQBSF�UIF�BDUVBM�PVUDPNFT�UP�QSFEJDUJPOT��
t�"OTXFS�RVFTUJPOT�UIBU�SFRVJSF�NBLJOH�JOUFSQSFUBUJPOT
�KVEHNFOUT
�PS�HJWJOH�PQJOJPOT�

BCPVU�XIBU�JT�IFBSE�JO�B�SFBE�BMPVE
�JODMVEJOH�BOTXFSJOH�iXIZw�RVFTUJPOT�UIBU�SFRVJSF�
SFDPHOJ[JOH�DBVTF�FGGFDU�SFMBUJPOTIJQT��

t�*EFOUJGZ�XIP�JT�UFMMJOH�B�TUPSZ�PS�QSPWJEJOH�JOGPSNBUJPO�JO�B�UFYU�

D. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—FICTION, DRAMA, AND POETRY
t�3FUFMM�PS�ESBNBUJ[F�B�TUPSZ
�VTJOH�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�DIBSBDUFST
�TFUUJOH	T

�

BOE�B�CFHJOOJOH
�B�NJEEMF�BOE�BO�FOE�UP�FWFOUT�PG�UIF�TUPSZ�JO�QSPQFS�TFRVFODF�
t�$IBOHF�TPNF�TUPSZ�FWFOUT�BOE�QSPWJEF�B�EJGGFSFOU�TUPSZ�FOEJOH�
t�$SFBUF�BOE�UFMM�BO�PSJHJOBM�TUPSZ
�VTJOH�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�DIBSBDUFST
�

TFUUJOH	T

�BOE�B�CFHJOOJOH
�B�NJEEMF�BOE�BO�FOE�UP�FWFOUT�PG�UIF�TUPSZ�JO�QSPQFS�
TFRVFODF�

t�%JTUJOHVJTI�GBOUBTZ�GSPN�SFBMJTUJD�UFYU�JO�B�TUPSZ�
t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�MJUFSBSZ�MBOHVBHF�	F�H�
�BVUIPS
�JMMVTUSBUPS
�DIBSBDUFST
�

TFUUJOH
�QMPU
�EJBMPHVF
�QFSTPOJGJDBUJPO
�TJNJMF
�BOE�NFUBQIPS
�BOE�VTF�TPNF�PG�UIFTF�
UFSNT�JO�SFUFMMJOH�TUPSJFT�PS�DSFBUJOH�UIFJS�PXO�TUPSJFT��

E. COMPREHENSION AND DISCUSSION OF READ-ALOUDS—NONFICTION AND 
 INFORMATIONAL TEXT

  Teachers:  Select nonfiction read-aloud topics from the kindergarten history, science, music, 
  and visual arts topics listed on pages 12–21, with emphasis on history and science.

t�3FUFMM�JNQPSUBOU�GBDUT�BOE�JOGPSNBUJPO�GSPN�B�OPOGJDUJPO�SFBE�BMPVE�
t�8JUI�BTTJTUBODF
�DBUFHPSJ[F�BOE�PSHBOJ[F�GBDUT�BOE�JOGPSNBUJPO�XJUIJO�B�HJWFO�UPQJD�
t�8JUI�BTTJTUBODF
�DSFBUF�BOE�JOUFSQSFU�UJNFMJOFT�BOE�MJGFMJOFT�SFMBUFE�UP�SFBE�BMPVET��
t�%JTUJOHVJTI�SFBE�BMPVET�UIBU�EFTDSJCF�FWFOUT�UIBU�IBQQFOFE�MPOH�BHP�GSPN�UIPTF�UIBU�

EFTDSJCF�DPOUFNQPSBSZ�PS�DVSSFOU�FWFOUT�

II. Reading

A. PRINT AWARENESS
t�%FNPOTUSBUF�VOEFSTUBOEJOH�UIBU�XIBU�JT�TBJE�DBO�CF�XSJUUFO�BOE�UIBU�UIF�XSJUJOH�TZTUFN�JT�

B�XBZ�PG�XSJUJOH�EPXO�TPVOET��
t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�EJSFDUJPOBMJUZ�	MFGU�UP�SJHIU
�SFUVSO�TXFFQ
�UPQ�UP�CPUUPN
�

GSPOU�UP�CBDL
�
t�*EFOUJGZ�UIF�QBSUT�PG�CPPLT�BOE�GVODUJPO�PG�FBDI�QBSU�	GSPOU�DPWFS
�CBDL�DPWFS
�UJUMF�QBHF
�

UBCMF�PG�DPOUFOUT
���
t�%FNPOTUSBUF�DPSSFDU�CPPL�PSJFOUBUJPO�CZ�IPMEJOH�CPPL�DPSSFDUMZ�BOE�UVSOJOH�QBHFT�
t�3FDPHOJ[F�UIBU�TFOUFODFT�JO�QSJOU�BSF�NBEF�VQ�PG�TFQBSBUF�XPSET�
t�6OEFSTUBOE�UIBU�XPSET�BSF�TFQBSBUFE�CZ�TQBDFT��
t�%JTUJOHVJTI�MFUUFST
�XPSET
�TFOUFODFT
�BOE�TUPSJFT��
t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�CBTJD�QSJOU�DPOWFOUJPOT�CZ�USBDLJOH�BOE�GPMMPXJOH�QSJOU�

XPSE�GPS�XPSE�XIFO�MJTUFOJOH�UP�UFYU�SFBE�BMPVE�����
t�%FNPOTUSBUF�VOEFSTUBOEJOH�UIBU�UIF�TFRVFODF�PG�MFUUFST�JO�B�XSJUUFO�XPSE�SFQSFTFOUT�UIF�

TFRVFODF�PG�TPVOET�JO�UIF�TQPLFO�XPSE��
t�3FDPHOJ[F�BOE�OBNF�UIF����MFUUFST�PG�UIF�BMQIBCFU�JO�CPUI�UIFJS�VQQFS�DBTF�BOE�

MPXFS�DBTF�GPSNT�
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Language Arts

t�4BZ�UIF�MFUUFST�PG�UIF�BMQIBCFU�JO�PSEFS
�FJUIFS�JO�TPOH�PS�SFDJUBUJPO��

B. PHONOLOGICAL AND PHONEMIC AWARENESS
t�*EFOUJGZ�FOWJSPONFOUBM�TPVOET
�F�H�
�LFZT�KJOHMJOH
�TDJTTPST�DVUUJOH
�DMBQQJOH�
t�*EFOUJGZ�XIFUIFS�QBJST�PG�FOWJSPONFOUBM�TPVOET�BSF�UIF�TBNF�PS�EJGGFSFOU�
t�$PVOU�UIF�OVNCFS�PG�FOWJSPONFOUBM�TPVOET�IFBSE
�F�H�
�DMBQQJOH
�SIZUIN�CBOE�

JOTUSVNFOUT�
t�0SBMMZ�TFHNFOU�TFOUFODFT�JOUP�EJTDSFUF�XPSET�
t�%FNPOTUSBUF�VOEFSTUBOEJOH�UIBU�XPSET�BSF�NBEF�VQ�PG�TFRVFODFT�PG�TPVOET�
t�%FNPOTUSBUF�VOEFSTUBOEJOH�UIBU�WPXFM�TPVOET�BSF�QSPEVDFE�XJUI�UIF�NPVUI�PQFO�BOE�

BJSGMPX�VOPCTUSVDUFE
�XIFSFBT�DPOTPOBOU�TPVOET�JOWPMWF�DMPTJOH�QBSUT�PG�UIF�NPVUI�BOE�
CMPDLJOH�UIF�BJS�GMPX��

t�(JWFO�B�QBJS�PG�TQPLFO�XPSET
�TFMFDU�UIF�POF�UIBU�JT�MPOHFS�	J�F�
�DPOUBJOT�NPSF�QIPOFNFT
�
t�*O�SJEEMF�HBNFT
�TVQQMZ�XPSET�UIBU�CFHJO�XJUI�B�UBSHFU�QIPOFNF�
t�*OEJDBUF�XIFUIFS�B�UBSHFU�QIPOFNF�JT�PS�JT�OPU�QSFTFOU�JO�UIF�JOJUJBM�NFEJBM�GJOBM�QPTJUJPO

PG�B�TQPLFO�XPSE
�F�H�
�IFBS��N��BU�UIF�CFHJOOJOH�PG�mat�BOE��H��BU�UIF�FOE�PG�bag��
t�-JTUFO�UP�POF�TZMMBCMF�XPSET�BOE�UFMM�UIF�CFHJOOJOH�PS�FOEJOH�TPVOET
�F�H�
�HJWFO�dog


�JEFOUJGZ�JOJUJBM��E��PS�GJOBM��H��
t�3FDPHOJ[F�UIF�TBNF�QIPOFNF�JO�EJGGFSFOU�TQPLFO�XPSET
�F�H�
��C��JO�ball
�bug
�BOE�big�����
t�*EFOUJGZ�XIFUIFS�QBJST�PG�QIPOFNFT�BSF�UIF�TBNF�PS�EJGGFSFOU
�JODMVEJOH�QBJST�UIBU�EJGGFS�

POMZ�JO�WPJDJOH
�F�H�
��C��BOE��Q��
t�0SBMMZ�CMFOE�UXP�UP�UISFF�TPVOET�UP�GPSN�B�XPSE
�F�H�
�HJWFO�UIF�TPVOET��L�y�B�y��U�
�

CMFOE�UP�NBLF�cat�
t�4FHNFOU�B�TQPLFO�XPSE�JOUP�QIPOFNFT
�F�H�
��HJWFO�bat
�QSPEVDF�UIF�TFHNFOUT�C��B��U��
t�(JWFO�B�TQPLFO�XPSE
�QSPEVDF�BOPUIFS�XPSE�UIBU�SIZNFT
�F�H�
�HJWFO hit
�TVQQMZ�bit PS�

mitt����
t�*EFOUJGZ�UIF�OVNCFS�PG�TZMMBCMFT�JO�B�TQPLFO�XPSE�

C. PHONICS: DECODING AND ENCODING
  Teachers:  Learning to read requires understanding and mastering the written English code 
  through explicit and systematic phonics instruction. Research suggests that phonics instruction 
  is most effective when specific letter-sound relationships are taught and reinforced by 
  having children both read and write the letter-sound correspondence being studied. Reading 
  and writing—decoding and encoding—are complementary processes that ensure mastery of 
  the written code.

t�%FNPOTUSBUF�VOEFSTUBOEJOH�UIBU�B�TZTUFNBUJD
�QSFEJDUBCMF�SFMBUJPOTIJQ�FYJTUT�CFUXFFO
XSJUUFO�MFUUFST�	HSBQIFNFT
�BOE�TQPLFO�TPVOET�	QIPOFNFT
�

t�#MFOE�JOEJWJEVBM�QIPOFNFT�UP�QSPOPVODF�QSJOUFE�XPSET���
t�6OEFSTUBOE�UIBU�TPNFUJNFT�UXP�PS�NPSF�QSJOUFE�MFUUFST�TUBOE�GPS�B�TJOHMF�TPVOE�
t�3FBE�BOE�XSJUF�BOZ�$7$�XPSE
�F�H�
�sit PS�cat�
t�3FBE�BOE�XSJUF�POF�TZMMBCMF�XPSET�DPOUBJOJOH�DPNNPO�JOJUJBM�DPOTPOBOU�DMVTUFST�TVDI�BT��

US�
�GM�
�ES��BOE�TQ��BOE�DPOTPOBOU�EJHSBQIT�TVDI�BT�DI�
�TI�
�UI�
�FUD��
t�3FBE�BOE�XSJUF�XPSET�DPOUBJOJOH�TFQBSBUFE�WPXFM�HSBQIFNFT
�TVDI�BT
 late
�bite
�note
�

cute�
t�3FBE�USJDLZ�TQFMMJOHT�UIBU�DBO�CF�TPVOEFE�UXP�XBZT
��F�H�
�UIF�MFUUFS�AT��TPVOEFE��T��BT�JO�

cats�BOE��[��BT�JO�dogs��
t�3FBE�BOE�XSJUF�DIBJOT�PG�POF�TZMMBCMF�XPSET�JO�XIJDI�POF�TPVOE�JT�BEEFE
�TVCTUJUVUFE
�PS�

PNJUUFE
�F�H�
�SFBE�BU���DBU���CBU���CBE���CJE��
t�3FBE�BU�MFBTU����XPSET�HFOFSBMMZ�JEFOUJGJFE�BT�WFSZ�IJHI�GSFRVFODZ�XPSET�
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CONSONANT SOUNDS AND SPELLINGS TAUGHT IN KINDERGARTEN

�C��TQFMMFE�AC��BT�JO boy
�ACC�
�BT�JO�tubby�
�E��TQFMMFE�AE��BT�JO�dog
�AEE��BT�JO�madder
�G��TQFMMFE�AG��BT�JO�fun
�AGG��BT�JO�stuff
�H��TQFMMFE�AH��BT�JO�get
�AHH��BT�JO�egg
�I��TQFMMFE�AI��BT�JO him
�K��TQFMMFE�AK��BT�JO�jump
�L��TQFMMFE�AD��BT�JO cat
�AL��BT�JO�kitten
�ADL��BT�JO�sick
�ADD��BT�JO�moccasin
�M��TQFMMFE�AM��BT�JO�lip
�AMM��BT�JO�sell
�N��TQFMMFE�AN��BT�JO�mad
�ANN��BT�JO�hammer
�O��TQFMMFE�AO��BT�JO�net
�AOO��BT�JO�funny
�Q��TQFMMFE�AQ��BT�JO�pet
�AQQ��BT�JO�happy
�S��TQFMMFE�AS��BT�JO�red
�ASS��BT�JO�earring
�T��TQFMMFE�AT��BT�JO�sit
�ATT��BT�JO�dress
�U��TQFMMFE�AU��BT�JO�top
�AUU��BT�JO�butter
�W��TQFMMFE�AW��BT�JO�vet
�X��TQFMMFE�AX��BT�JO�wet
�Y��TQFMMFE�AY��BT�JO�tax
�Z��TQFMMFE�AZ��BT�JO�yes
�[��TQFMMFE�A[��BT�JO�zip
�A[[��BT�JO�buzz
�AT��BT�JO�dogs
�DI��TQFMMFE�ADI��BT�JO�chop
�TI��TQFMMFE�ATI��BT�JO�ship
�UI��TQFMMFE�AUI��BT�JO�thin
�UI��TQFMMFE�AUI��BT�JO�then
�RV��TQFMMFE�ARV��BT�JO�quick
�OH��TQFMMFE�AOH��BT�JO�sing
�AO��BT�JO�pink

VOWEL SOUNDS AND SPELLINGS TAUGHT IN KINDERGARTEN

�B��TQFMMFE�AB��BT�JO�cat
�F��TQFMMFE�AF��BT�JO�get
�J��TQFMMFE�AJ��BT�JO�hit
�P��TQFMMFE�AP��BT�JO�hot
�V��TQFMMFE�AV��BT�JO�but
�BF��TQFMMFE�AB@F��BT�JO�cake
�FF��TQFMMFE�AFF��BT�JO�bee
�JF��TQFMMFE�AJ@F��BT�JO�bike
�PF��TQFMMFE�AP@F��BT�JO�note
�VF��TQFMMFE�AV@F��BT�JO�cute
�FS��TQFMMFE�AFS��BT�JO�her
�BS��TQFMMFE�ABS��BT�JT�car
�PS��TQFMMFE�APS��BT�JO�for

D. ORAL READING AND FLUENCY
t�3FBE�EFDPEBCMF�TUPSJFT�UIBU�JODPSQPSBUF�UIF�TQFDJGJD�DPEF�LOPXMFEHF�UIBU�IBT�CFFO�UBVHIU���
t�6TF�QIPOJDT�TLJMMT�JO�DPOKVODUJPO�XJUI�DPOUFYU�UP�DPOGJSN�PS�TFMG�DPSSFDU�XPSE�SFDPHOJUJPO�

BOE�VOEFSTUBOEJOH
�SFSFBEJOH�BT�OFDFTTBSZ�
t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�BOE�VTF�DPNNBT�BOE�FOE�QVODUVBUJPO�XIJMF�SFBEJOH�PSBMMZ�
t�3FBE�BMPVE
�BMPOF
�PS�XJUI�B�QBSUOFS�BU�MFBTU����NJOVUFT�FBDI�EBZ�
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E. READING COMPREHENSION—ALL TEXTS
  Teachers:  It is important to recognize that kindergartners are taught only some of the 
  many letter-sound correspondences a reader needs to know to read a wide range of printed 
  material. As a result, many kindergartners will be able to read independently only the simplest
  written text. At this grade level, mental energy will be primarily directed to the act of reading, 
  i.e., decoding. A focus on the mechanics of decoding is appropriate and desirable at this early 
  stage in the reading process. In kindergarten, attention to reading comprehension should be 
  directed to ensuring a fundamental understanding of what has been read. At this grade 
  level, it will generally be more effective and efficient to devote time to higher level thinking 
  and comprehension skills at the listening and speaking level in response to written texts that 
  are read aloud.

t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�TJNQMF�EFDPEBCMF�UFYU�BGUFS�SFBEJOH�JOEFQFOEFOUMZ�

  Grasping Specific Details and Key Ideas
t�"OTXFS�RVFTUJPOT�SFRVJSJOH�MJUFSBM�SFDBMM�BOE�VOEFSTUBOEJOH�PG�UIF�EFUBJMT�BOE�PS�GBDUT�

	J�F�
�XIP
�XIBU
�XIFSF
�XIFO
�FUD�
�BCPVU�B�UFYU�UIBU�IBT�CFFO�SFBE�JOEFQFOEFOUMZ�
t�3FUFMM�PS�ESBNBUJ[F�B�TUPSZ
�VTJOH�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�DIBSBDUFST
�

TFUUJOH	T

�BOE�B�CFHJOOJOH
�B�NJEEMF�BOE�BO�FOE�UP�FWFOUT�PG�UIF�TUPSZ�JO�QSPQFS�
TFRVFODF�

t�6TF�OBSSBUJWF�MBOHVBHF�UP�EFTDSJCF�QFPQMF
�QMBDFT
�UIJOHT
�MPDBUJPOT
�FWFOUT
�BDUJPOT
�B
TDFOF�PS�GBDUT�GSPN�B�UFYU�UIBU�IBT�CFFO�SFBE�JOEFQFOEFOUMZ��

  Observing Craft and Structure
t6OEFSTUBOE�BOE�VTF�XPSET�BOE�QISBTFT�GSPN�B�UFYU�UIBU�IBT�CFFO�SFBE�JOEFQFOEFOUMZ�

  Integrating Information and Evaluating Evidence
t1SJPS�UP�SFBEJOH
�JEFOUJGZ�XIBU�UIFZ�LOPX�BOE�IBWF�MFBSOFE�UIBU�NBZ�CF�SFMBUFE�UP�UIF�

TQFDJGJD�TUPSZ�PS�UPQJD�UP�CF�SFBE��
t6TF�QJDUVSFT�BDDPNQBOZJOH�UIF�XSJUUFO�UFYU�UP�DIFDL�BOE�TVQQPSU�VOEFSTUBOEJOH��
t.BLF�QSFEJDUJPOT�QSJPS�UP�BOE�XIJMF�SFBEJOH
�CBTFE�PO�UIF�UJUMF
�QJDUVSFT
�BOE�PS�UFYU�

SFBE�UIVT�GBS�BOE�UIFO�DPNQBSF�UIF�BDUVBM�PVUDPNFT�UP�QSFEJDUJPOT��
t*EFOUJGZ�XIP�JT�UFMMJOH�B�TUPSZ�PS�QSPWJEJOH�JOGPSNBUJPO�JO�B�UFYU�

III. Writing 
Teachers:  It is important to recognize that of all the communication skills—listening, speaking, reading, 
and writing—writing is the most demanding and challenging, especially for kindergartners who are 
just learning not only the code, but the fine motor skills and letter strokes necessary to put something 
down on paper. Kindergartners can, however, express themselves in writing by drawing pictures and, as 
they begin to learn some of the code, copying or writing words, phrases, and sentences.
 In addition, students can also participate in shared writing exercises modeled and scaffolded 
by an adult. The focus in shared writing should be on encouraging the students to verbally express 
themselves coherently and in complete sentences, as the teacher serves as a scribe. 

  Writing to Reflect Audience, Purpose and Task
t�%SBX�QJDUVSFT�UP�SFQSFTFOU�B�UFYU�UIBU�IBT�CFFO�IFBSE�PS�SFBE�JOEFQFOEFOUMZ�
t�%SBX�QJDUVSFT�UP�SFQSFTFOU�B�QSFGFSFODF�PS�PQJOJPO��
t�8SJUF�OBSSBUJWFT
�JOGPSNBUJWF�BOE�FYQMBOBUPSZ�UFYUT
�BOE�PGGFS�BO�PQJOJPO�UISPVHI�TIBSFE

XSJUJOH�FYFSDJTFT�
t�8JUI�BTTJTUBODF
�BEE�EFUBJMT�UP�XSJUJOH��
t�$SFBUF�B�UJUMF�PS�DBQUJPO�UP�BDDPNQBOZ�B�QJDUVSF�BOE�PS�TIBSFE�XSJUJOH�
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IV. Language Conventions
t�'PSN�MFUUFST
�XPSET
�QISBTFT�BOE�TFOUFODFT�UP�DPNNVOJDBUF�UIPVHIUT�BOE�JEFBT�
t�"QQMZ�CBTJD�TQFMMJOH�DPOWFOUJPOT�
t�6TF�CBTJD�DBQJUBMJ[BUJPO�BOE�QVODUVBUJPO�JO�TFOUFODFT�UP�DPOWFZ�NFBOJOH�

A. HANDWRITING AND SPELLING
t�)PME�B�QFODJM�XJUI�B�QJODFS�HSBTQ�BOE�NBLF�NBSLT�PO�QBQFS���
t�5SBDF
�DPQZ
�BOE�QSJOU�GSPN�NFNPSZ�UIF����MFUUFST�PG�UIF�BMQIBCFU�BDDVSBUFMZ�JO�CPUI�UIFJS

�VQQFS�DBTF�BOE�MPXFS�DBTF�GPSNT��
t�8SJUF�PXO�OBNF��
t�8SJUF�GSPN�MFGU�UP�SJHIU
�MFBWJOH�TQBDFT�CFUXFFO�XPSET
�BOE�UPQ�UP�CPUUPN�VTJOH�SFUVSO�

TXFFQ��
t�#FHJO�UP�XSJUF�QIPOFNJDBMMZ�QMBVTJCMF�TQFMMJOHT�GPS�XPSET�UIBU�DBOOPU�CF�TQFMMFE�DPSSFDUMZ�

XJUI�DVSSFOU�DPEF�LOPXMFEHF
�F�H�
�XSJUF�bote�GPS�boat
�sum�GPS�some
�hunee�GPS�honey�
t�8SJUF�XPSET
�QISBTFT
�BOE�TFOUFODFT�GSPN�EJDUBUJPO
�BQQMZJOH�QIPOJDT�LOPXMFEHF��

B. PARTS OF SPEECH AND SENTENCE STRUCTURE
t�6TF�BOE�VOEFSTUBOE�RVFTUJPO�XPSET
�J�F�
�XIBU
�XIFSF
�XIFO
�XIP
�IPX�
t�'PSN�SFHVMBS�QMVSBM�OPVOT�CZ�BEEJOH�AT��PS�AFT�
�J�F�
�EPH
�EPHT
�XJTI
�XJTIFT�
t�%FNPOTUSBUF�VOEFSTUBOEJOH�PG�GSFRVFOUMZ�PDDVSSJOH�QSFQPTJUJPOT
�J�F�
�to/from
�

in/out
�on/off�
t�1SPEVDF�BOE�FYQBOE�DPNQMFUF�TFOUFODFT�PSBMMZ�BOE�JO�TIBSFE�XSJUJOH�FYFSDJTFT��

C. CAPITALIZATION, AND PUNCTUATION
t�$BQJUBMJ[F�UIF�GJSTU�XPSE�JO�B�TFOUFODF
�UIF�QSPOPVO�I�
t�*EFOUJGZ�BOE�VTF�FOE�QVODUVBUJPO
�JODMVEJOH�QFSJPET
�RVFTUJPO�NBSLT
�BOE�

FYDMBNBUJPO�QPJOUT�

V. Poetry
Teachers:  Children should be introduced to a varied selection of poetry with strong rhyme and rhythm.   
Children should hear these rhymes read aloud, and should say some of them aloud. Some rhymes 
may also be sung to familiar melodies. The poems listed here represent some of the most popular and 
widely anthologized titles; children may certainly be introduced to more Mother Goose rhymes beyond 
the selection below. Although children are not expected to memorize the following rhymes, they will 
delight in knowing their favorites by heart, and will experience a sense of achievement and satisfaction 
in being able to recite some of the rhymes.

A. MOTHER GOOSE AND OTHER TRADITIONAL POEMS
"�%JMMFS
�"�%PMMBS
#BB
�#BB
�#MBDL�4IFFQ
%JEEMF
�%JEEMF
�%VNQMJOH
&BSMZ�UP�#FE
(FPSHJF�1PSHJF�
)FZ�%JEEMF�%JEEMF
)JDLPSZ
�%JDLPSZ
�%PDL
)PU�$SPTT�#VOT
)VNQUZ�%VNQUZ
*U�T�3BJOJOH
�*U�T�1PVSJOH
+BDL�BOE�+JMM
+BDL�#F�/JNCMF
+BDL�4QSBU
-BEZCVH
�-BEZCVH
-JUUMF�#P�1FFQ
-JUUMF�#PZ�#MVF

GRAE

K

Note Regarding 
PRESCHOOL Content:  
Some of the poems 
and stories specified 
here are appropriate for 
preschoolers.  Indeed, 
one would hope that 
most preschoolers 
would come to 
kindergarten having 
heard, for example, 
some Mother Goose 
rhymes or the story of 
“Goldilocks and the 
Three Bears.”  However, 
as not all children attend 
preschool, and as home 
preparation varies, 
the Core Knowledge 
Sequence offers a core 
of familiar rhymes 
and stories for all 
kindergarten children.  
See also the Core 
Knowledge Preschool 
Sequence, available from 
the Core Knowledge 
Foundation.

9



-JUUMF�+BDL�)PSOFS
-JUUMF�.JTT�.VGGFU
-POEPO�#SJEHF�*T�'BMMJOH�%PXO
.BSZ
�.BSZ
�2VJUF�$POUSBSZ
0ME�,JOH�$PMF
0ME�.PUIFS�)VCCBSE
0OF
�5XP
�#VDLMF�.Z�4IPF
1BU�B�$BLF
3BJO
�3BJO
�(P�"XBZ
3JEF�B�$PDL�)PSTF
3JOH�"SPVOE�UIF�3PTFZ
3PDL�B�CZF
�#BCZ
3PTFT�"SF�3FE
4FF�4BX
�.BSHFSZ�%BX
4JNQMF�4JNPO
4JOH�B�4POH�PG�4JYQFODF
4UBS�-JHIU
�4UBS�#SJHIU
5IFSF�8BT�B�-JUUMF�(JSM
5IFSF�8BT�BO�0ME�8PNBO�8IP�-JWFE�JO�B�4IPF
5IJT�-JUUMF�1JH�8FOU�UP�.BSLFU
5ISFF�#MJOE�.JDF

B . OTHER POEMS, OLD AND NEW
"QSJM�3BJO�4POH�	-BOHTUPO�)VHIFT

)BQQZ�5IPVHIU�	3PCFSU�-PVJT�4UFWFOTPO

*�%P�/PU�.JOE�:PV
�8JOUFS�8JOE�	+BDL�1SFMVUTLZ

.BSZ�)BE�B�-JUUMF�-BNC�	4BSB�+PTFQIB�)BMF

5IF�.PSF�*U�4OPXT�	"��"��.JMOF
�
.Z�/PTF�	%PSPUIZ�"MEJT

3BJO�	3PCFSU�-PVJT�4UFWFOTPO

5ISFF�-JUUMF�,JUUFOT�	&MJ[B�-FF�'PMMFO

5JNF�UP�3JTF�	3PCFSU�-PVJT�4UFWFOTPO

5PNNZ�	(XFOEPMZO�#SPPLT

5XJOLMF�5XJOLMF�-JUUMF�4UBS�	+BOF�5BZMPS


VI. Fiction
Teachers:  While the following works make up a strong core of literature, the content of language arts 
includes not only stories, fables, and poems, but also the well-practiced, operational knowledge of 
how written symbols represent sounds, and how those sounds and symbols convey meaning. Thus, the 
stories specified below are meant to complement, not to replace, materials designed to help children 
practice decoding and encoding skills (see above, II. Reading and III. Writing).
 The following works constitute a core of stories for this grade. In kindergarten, these stories are 
meant to be read-aloud selections. Expose children to many more stories, including classic picture 
books and read-aloud books. (In schools, teachers across grade levels should communicate their choices 
in order to avoid undue repetition.) Children should also be exposed to nonfiction prose: biographies, 
books on science and history, books on art and music, etc. And, children should be given opportunities 
to tell and write their own stories.

A. STORIES
5IF�#SFNFO�5PXO�.VTJDJBOT�	#SPUIFST�(SJNN

$IJDLFO�-JUUMF�	BMTP�LOPXO�BT�i)FOOZ�1FOOZw

$JOEFSFMMB�	$IBSMFT�1FSSBVMU
��
(PMEJMPDLT�BOE�UIF�5ISFF�#FBST
)PX�.BOZ�4QPUT�%PFT�B�-FPQBSE�)BWF �	"GSJDBO�GPMLUBMF


Language Arts

Note:  The poems listed here 
constitute a selected core of 
poetry for this grade.  You  
are encouraged to expose 
children to more poetry, old 
and new.  To bring children 
into the spirit of poetry, read 
it aloud and encourage them 
to speak it aloud so they can 
experience the music in the 
words.
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,JOH�.JEBT�BOE�UIF�(PMEFO�5PVDI
5IF�-FHFOE�PG�+VNQJOH�.PVTF�	/BUJWF�"NFSJDBO��/PSUIFSO�1MBJOT�MFHFOE

5IF�-JUUMF�3FE�)FO
-JUUMF�3FE�3JEJOH�)PPE
.PNPUBSP��1FBDI�#PZ�	+BQBOFTF�GPMLUBMF

4OPX�8IJUF�BOE�UIF�4FWFO�%XBSGT
5IF�5ISFF�#JMMZ�(PBUT�(SVGG
5IF�5ISFF�-JUUMF�1JHT
"�5VH�PG�8BS�	"GSJDBO�GPMLUBMF

5IF�6HMZ�%VDLMJOH�	)BOT�$ISJTUJBO�"OEFSTFO

The Velveteen Rabbit�	.BSHFSZ�8JMMJBNT

TFMFDUJPOT�GSPN�Winnie-the-Pooh�	"��"��.JMOF

5IF�8PMG�BOE�UIF�,JET�	#SPUIFST�(SJNN


B. AESOP’S FABLES
5IF�-JPO�BOE�UIF�.PVTF
5IF�(SBTTIPQQFS�BOE�UIF�"OUT
5IF�%PH�BOE�)JT�4IBEPX
5IF�)BSF�BOE�UIF�5PSUPJTF

C. AMERICAN FOLK HEROES AND TALL TALES
+PIOOZ�"QQMFTFFE
$BTFZ�+POFT

D. LITERARY TERMS
  Teachers:  As children become familiar with stories, discuss the following:

BVUIPS�
JMMVTUSBUPS

VII. Sayings and Phrases
Teachers:  Every culture has phrases and proverbs that make no sense when carried over literally into 
another culture. For many children, this section may not be needed; they will have picked up these 
sayings by hearing them at home and among friends. But the sayings have been one of the categories 
most appreciated by teachers who work with children from home cultures that differ from the standard 
culture of literate American English.
�

"�EPH�JT�NBO�T�CFTU�GSJFOE�
"QSJM�TIPXFST�CSJOH�.BZ�GMPXFST�
#FUUFS�TBGF�UIBO�TPSSZ�
%P�VOUP�PUIFST�BT�ZPV�XPVME�IBWF�UIFN�EP�VOUP�ZPV�
5IF�FBSMZ�CJSE�HFUT�UIF�XPSN�
(SFBU�PBLT�GSPN�MJUUMF�BDPSOT�HSPX�
-PPL�CFGPSF�ZPV�MFBQ�
"�QMBDF�GPS�FWFSZUIJOH�BOE�FWFSZUIJOH�JO�JUT�QMBDF�
1SBDUJDF�NBLFT�QFSGFDU�
<*U�T>�SBJOJOH�DBUT�BOE�EPHT�
8IFSF�UIFSF�T�B�XJMM�UIFSF�T�B�XBZ�

Note:  Children will read 
more American folk heroes 
and tall tales in grade 2.

GRAE

K
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